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Curriculum at Loseley Fields Primary School 2019-2020 

 

Introduction 

Our experience of working in our school community tells us that our children are most engaged in their learning when it 

immerses them in meaningful, creative experiences which works towards an end goal. They are excited when working 

outdoors or on school visits where the learning really comes to life. As teachers we know that particular focus should be on 

language development in all that we teach because we recognise that this is the key to closing the gap for our most 

disadvantaged pupils. 

The curriculum we offer at Loseley Fields includes all the experiences we offer our children and extends beyond the 

requirements outlined in the National Curriculum. We see the curriculum as a progression model which has suitable depth 

and breadth, building on prior experiences and learning to help make sense of new knowledge and skills. We teach using a 

topic based approach but also ensure that we give sufficient focus on each subject discipline. 

Our high quality curriculum we offer is based on 

 a) Proactive thinking 

 b) Will result from considering the sequence of content necessary for children to make progress and  

 c) Will provide children with the knowledge they need for subsequent learning eg. through planned vocabulary   

development. 

We understand that there is a difference between the curriculum we cover and the activities we provide in our classrooms 
and therefore define it as such; 

 Curriculum is ‘what is taught’ 

 Teaching Activities are ‘how the curriculum is taught’ 

 And assessment is ‘the desired high level outcomes and the methods used to measure those outcomes’ 

Our commitment 

It is important that the education we provide at Loseley Fields fully prepares our young people for a successful transition into 

secondary school and then on to be successful and contributing members of society. In order to achieve this aim, staff at 

Loseley Fields recognise that the curriculum we provide should develop the following skills: resilience, curiosity, passion, 

flexibility, creativity, bravery, organisation, problem solving, empathy and tolerance. 
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Whole School Curriculum Yearly Topic Overview 

 

 Autumn Spring Summer 

Year 1 

 

My school and 

me 

An Island 

Home 

DIY: 

Tools of the 

past 

Around the 

world in 80 

days 

Best of British Our Beautiful 

Blue Planet 

Year 2 

 

Who do you 

think you are? 

The cradle of 

civilisation 

Innovation & 

Legacy 

Character Navigation Artyfacts 

Year 3 

 

Power and 

Influence 

Cycles in 

nature 

Conflict: 

Resolution 

Why settle? Eastern 

Exploration 

Mythological 

Marvels 

Year 4 

 

Exciting 

Expeditions 

A Kingdom 

United? 

Restorative 

Justice 

Constellation 

Exploration 

Eurovision! Threads of 

History 

Year 5 

 

Rights and 

Responsibilities 

Rich v Poor Rule Britannia Discovery Progress Geology Rocks 

Year 6 

 

Industrial 

Revolution 

Social 

Reformation 

Votes For 

Women! 

The Americas Great Powers 

Collide 

Moving on 
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Year Group Curriculum Half Termly Overviews  

Year 2 – Summer 1                                                                            Topic Title: Navigation 

The Hook     How is the topic going to be launched? 

 

Find a Viking artefact in the school grounds 
 National Curriculum 

Learning Objective 

Key Knowledge Key Skills Taught 

Vocabulary 

Outdoor 

learning 

opportunities 

(experience 

beyond the 

classroom) 

Visit or 

visitor 

Key 

text 

Literacy To inspire children to engage 
with literature.  
To talk confidently about 
picture books and responses 
individual to them  
To explore stories through a 
variety of teaching 
approaches including drama, 
role-play collaborative play, 
critical thinking and 
storytelling. 
To explore how language is 
used effectively to paint a 
picture for the reader and 
deepen understanding  
To explore important themes 

of friendship, loss, courage 
and perseverance  
To write in role from another 
character’s perspective 
To think and talk confidently 
about their responses to 
books, using prediction, 
asking questions, making 
connections with their own 
experiences.  
To use language to imagine 
and recreate roles and 
experiences.  
To think about story 
meanings conveyed in the 
illustrations.  

To engage children with a 
story with which they will 
empathise.  
To talk confidently about 
picture books and 
responses individual to 
them  
To explore themes and 
issues, and develop and 
sustain ideas through 
discussion, enabling 
children to make 
connections with their own 
lives.  
To develop creative 
responses to the text 

through play, drama, 
music and movement, 
storytelling and artwork.  
To compose a letter. 
To write in role in order to 
explore and develop 
empathy for a character.  
To write their own 
narrative based on the 
story.   
 

Demarcate most sentences in their 
writing with capital letters and full 
stops, and use question marks correctly 
when required  
Use present and past tense mostly 
correctly and consistently  
Use co-ordination (e.g. or / and / but) 
and some subordination (e.g. when / if 
/ that / because) to join clauses  
Segment spoken words into phonemes 
and represent these by graphemes, 
spelling many of these words correctly 
and making phonically-plausible 
attempts at others  
Spell many common exception words*  
Form capital letters and digits of the 

correct size, orientation and 
relationship to one another and to 
lower-case letters  
 

Skyman vocab 
– Skyman, 
blimp, formal, 
informal, 
contraction, 
explorer, 
experience, 
rhetorical 
question, 
brave 
courageous 
bold 
fearless heroic 
intrepid 
daring 
adventurous 

gallant 
new 
uncharted 
unmapped 
unknown alien 
mysterious 
strange 
different 
unexplored 
global 
worldwide 
international 
territories 
areas regions 

 Skyman 
comes to 
visit! 
 
 

Once in a 
Lifetime 
(literacy 
shed 
video) 
 
The Fox 
and the 
Star by 
Coralie 
Bickford-
Smith  
 
The Bee 
Who 
Spoke by 

Al 
MacCuish  
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To enrich vocabulary and 
understanding of the impact 
of language on readers and 
audience.  
To deepen understanding of 
the world through a fictional 
text.  
To deepen knowledge of the 
world through enquiry and 
cross-curricular research 
stimulated by a narrative text.  
To write with confidence for 
real purposes and audiences.  
To write for meaning and 
purpose in a variety of forms. 

History The Viking and Anglo-Saxon 
Struggle for the kingdom of 
England. 

THE VIKINGS 
Encourage pupils to 
compare the arrival of the 
Anglo-Saxons with the 
influence of the Vikings. 
Children should understand 
the different ways in which 
Viking attack, invasion, 
settlement and interaction 
influenced Britain, as well 
as the extent of Viking 
exploration and its 

importance in Viking 
culture.  
  
THE VIKINGS, 
SCANDINAVIAN 
EXPLORERS AND 
INVADERS 
Viking culture, known for 
invasion and violence. 
Culture of exploration and 
seafaring; extensive 
trading routes; migration 
and settlement.  Danegeld 
payments to the Vikings to 
convince them not to 
attack. Viking invasions of 
Britain o Viking settlements 
of Jorvik (York) and 
Dublinia (Dublin). The 
Danelaw: dominated 
Northumbria, East Anglia 
and parts of Mercia. 
Kingdom of Wessex under 

Develop a chronologically secure 
knowledge and understanding of British 
and world history, establishing clear 
narratives within and across the 
periods they study by knowing who the 
Vikings were and when and why they 
raided and invaded Britain. 
Be able to address and sometimes 
devise historically valid questions about 
change, cause, similarity and difference 
and significance by learning about 
some Anglo-Saxon 

kings, how they influenced Britain and 
how they fought 
against the Vikings. 
Be able to construct informed 
responses that involve thoughtful 
selection and organisation of relevant 
historical information by learning about 
the later Viking raids, the actions of 
King Ethelred II and the introduction of 
Danegeld. 
Be able to construct informed 
responses that involve thoughtful 
selection and organisation of relevant 
historical information by learning about 
and organising information about 
Viking life. 
Be able to address historically valid 
questions about change, cause, 
similarity and difference and 
significance by learning about the 
Anglo-Saxon legal system and how 
it is similar and different to the modern 
legal system in 

Vikings, 
Anglo-Saxon, 
invasion, 
attack, 
violence, 
settlement, 
culture, 
migration,  
 
 
 
 

Jorvik (York), 
Dublinia 
(Dublin),  
The Danelaw, 
Northumbria, 
East Anglia 
and parts of 
Mercia 

Viking/Anglo-
Saxon invasion 
and attack re-
enactment 
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Alfred the Great was the 
only native English 
Kingdom. Alfred victorious 
over the Vikings 

Britain. 
Develop a chronologically secure 
knowledge and 
understanding of British and world 
history, establishing clear narratives 
within and across the periods they 
study by learning about the last Anglo-
Saxon Kings of England and what 
happened in Britain during their reign. 

Geography Locate the world’s countries, 
using maps to focus on 
Europe.  
 
Identify seasonal and daily 
weather patterns in the UK 
and the location of hot and 
cold areas of the world in 
relation to the Equator and 
the North and South Poles.  
 
Geographical skills outlined in 
previous map/NC.  
 

NORTHERN EUROPE 
Introduce pupils to a part of 
Europe that is different 
from the UK and illustrate 
the ways in which Northern 
Europe is similar and 
different from the UK. The 
geography of Northern 
Europe should be taught 
alongside the history of the 
Vikings. 
Climate (average weather 
conditions over an 
extended period of time). 
Climate of Northern 
Europe: mild in the south; 
cold and snowy further 
north. Northern Europe is 

covered in snow and ice for 
much of the winter.  
Vegetation: coniferous 
forest adapts to the cold 
and snowy climate. 
Landscape: mixture of 
lowlands, mountains and 
lakes. Countries: Norway, 
Sweden, Denmark, Finland 
and Iceland. Languages 
spoken: Norwegian, 
Swedish, Danish, Finish, 
and Icelandic.   Settlement: 
the capital cities are Oslo, 
Stockholm, Copenhagen, 
Helsinki and Reykjavik.  
Discuss what it is like to live 
in a cold and snowy climate. 
How do people keep warm? 
How do they travel around? 
How do they clear snow? 
 

Use world maps, atlases and globes to 
identify the United Kingdom and its 
countries. 
 
Name and locate the world’s 7 
continents and 5 oceans and other 
countries in northern Europe.  
 
Understand geographical similarities 
and differences through studying the 
human and physical geography of a 
small area of the United Kingdom, and 
of a small area in a contrasting non-
European country. 
 
Use simple compass directions (north, 
south, east and west) and locational 
and directional language [for example, 

near and far, left and right], to describe 
the location of features and routes on a 
map. 
 
Use aerial photographs and plan 
perspectives to recognise landmarks 
and basic human and physical features; 
devise a simple map; and use and 
construct basic symbols in a key. 
 
Identify seasonal and daily weather 
patterns in the United Kingdom and the 
location of hot and cold areas of the 
world in relation to the Equator and the 
North and South Poles. 
 
 
 

Northern 
Europe, 
climate, 
vegetation, 
landscape, 
countries, 
languages, 
settlement, 
capital cities – 
Oslo, 
Stockholm, 
Copenhagen, 
Helsinki and 
Reykjavik.  
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FEATURED GREAT 
EXPLORER  
ROALD AMUNDSEN 

Science  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Explore and compare the 
differences between things 
that are living, dead and 
things that have never been 
alive. 
Identify that most living 
things live in habitats to 
which they are suited and 
describe how different 
habitats provide for the basic 
needs of different kinds of 
animals and plants 
Identify and name a variety of 
plants and animals in their 
habitats, including micro-
habitats. 
Describe how animals obtain 
their food from plants and 
other animals, using the ideas 
of a simple food chain 

INTRODUCTION TO 
ASTRONOMY: 
Sun: source of energy, 
light, heat  
Moon: phases of the moon 
(full, half, crescent, new) 
The eight planets (Mercury, 
Venus, Earth, Mars, Jupiter, 
Saturn, Uranus, Neptune). 
Note that, in 2006, Pluto 
was classified as a dwarf 
planet. Stars and 
Constellations: The Plough. 
The sun is a star. 
Earth and its place in the 
solar system o The Earth 
moves around the Sun; the 
sun does not move. The 
Earth revolves (spins); one 
revolution takes one day 
(24 hours). Sunrise and 
sunset. When it is day 
where you are, it is night for 
people on the opposite side 

of the Earth 
 
LIVING THINGS AND THEIR 
ENVIRONMENT 
OCEANS AND UNDERSEA 
LIFE  
Most of the Earth is covered 
with water.  Locate oceans: 
Pacific, Atlantic, Indian, 
Arctic. 
Oceans are salt water 
(unlike fresh water rivers 
and lakes).  Coast, shore, 
waves, tides (high and 
low). Currents, the Gulf 
Stream.  Landscape of the 
ocean floor: mountain 
peaks and deep valleys 
(trenches).  Diversity of 
ocean life: from organisms 
too small for the eye to see 
(plankton), to giant whales. 
Dangers to ocean life (for 

To ask simple questions and 
recognising that they can be answered 
in different ways. 
 
To observe closely, using simple 
equipment. 
 
To perform simple tests. 
 
To identify and classify. 
 
To use observations and ideas to 
suggest answers to questions. 
 
To gather and record data to help in 
answering questions. 

Sun, moon, 
the eight 
planets 
(Mercury, 
Venus, Earth, 
Mars, Jupiter, 
Saturn, 
Uranus, 
Neptune), 
Pluto (dwarf 
planet), star 
constellations, 
solar system, 
revolves, 
sunrise, 
sunset. 
 
 
 
 
Pacific, 
Atlantic, 
Indian, Arctic, 
Southern 

 
Coast, shore, 
waves, tides 
(high and 
low), currents, 
Gulf Stream, 
mountain 
peaks, deep 
valleys 
(trenches), 
diversity, 
organisms, 
overfishing, 
pollution, oil 
spills  
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example, overfishing, 
pollution, oil spills) 

PSHE  RELATIONSHIPS 
 to recognise how their 

behaviour affects 
other people (R2)  

 to offer constructive 
support and feedback 
to others (R7) 

 to identify and respect 
the differences and 
similarities between 
people (R8) 

 to judge what kind of 
physical contact is 
acceptable, 
comfortable, 
unacceptable and 
uncomfortable and 
how to respond 
(including who to tell 
and how to tell them) 
(R10) 

R2 -Self-regulation  
Empathy and compassion 
 
R7- Self-regulation  
Active listening and communication  
Team working 
Negotiation  
 
R8 - Developing and maintaining a 
healthy self-concept  
Valuing and respecting diversity 
 
R10 - Strategies for identifying and 
accessing appropriate help and 
support. 
Build and maintain healthy 
relationships of all kinds. 
Identification, assessment and 
management of positive and negative 
risk  

R2 –
behaviour, 
fair/unfair, 
right/wrong 
 
R7 – 
cooperating, 
resolving 
arguments 
 
R8 – people, 
similarities, 
differences 
 
R10- physical 
contact, 
touch, 
acceptable, 
unacceptable 

   

RE  Why is ‘Church’ 
important to Christians?  
It is the intention of this 
unit to learn that ‘church’ 
is not just a building, but a 
community of people, and 
consider why church is a 
special place for Christians. 
Through this unit, pupils 
should investigate 
Christian symbols that are 
found there, making 
connections with what 
Christians believe, but also 
recognise that ‘worship’ is 
one of the most important 
things that happens in a 
church, because it’s how 
Christians show that God is 
important to them. 

That Christians meet together in a 
church. 

 
That the church is not just a building 
but also a family of Christian people.  
 
That Christians show God is important 
to them through worship. 
 
That there are special Christian 
symbols in a church building about the 

main features of a church (interior / 
exterior) 

Church 
‘vocabulary’: 
e.g. Spire 
steeple; 
tower; 
lectern; 
pulpit; 
banner; font; 
stained glass; 
altar; 
communion 
table; pew; 
organ; bell  
Christian 
vicar / priest 
Bible 
worship 
‘worship’ 
words: e.g. 
singing; 
praying; 
reading etc. 

Visit to 
Binscombe 
Church  
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Art & DT To use a range of materials 
creatively to design and make 
products.  
 
To use drawing, painting and 
sculpture to develop and 
share their ideas, experiences 
and imagination. 
 

ELEMENTS OF ART: 
COLOUR, SHAPE AND 
TEXTURE 
The generally recognised 
elements of art include line, 
shape, form, space, light, 
texture, and colour.  
COLOUR: Review, if 
necessary, ‘warm’ and 
‘cool’ colours from Year 1. 
Primary colours: Know that 
red, yellow and blue are 
commonly referred to as 
the primary colours, 
meaning they are colours 
that cannot be made from 
mixing other colours 
together. Mixing primary 
colours—know that: Blue + 
yellow = green and blue + 
red = purple and red + 
yellow = orange  
 
Secondary colours: o Know 
that green, purple and 
orange (colours made from 
mixing primary colours) are 
commonly referred to as 
the secondary colours.  
Observe and discuss the 
use of colour in: o Claude 
Monet, The Beach at 
Trouville, 1870 (The 
National Gallery, London) 

James A. McNeill Whistler, 
Arrangement in Grey and 
Black No. 1 (also called 
‘Portrait of the Artist’s 
Mother’), 1871 (Musée 
dʼOrsay, Paris) 

  
 
Study Claude Monet and his style of 
painting. Replicate painting using 
painting (colour mixing), tracing, 
drawing  

https://www.tate.org.uk/kids/explore/who-
is/who-claude-monet 

 
 

 
 
Whistler  

 

Elements of 
art – line, 
shape, form, 
space, light, 
texture and 
colour. 
Colour – 
warm/cool, 
primary, 
secondary, 
Claude Monet, 
James A. 
McNeill 
Whistler 

   

The end product     How will the topic be drawn to a conclusion? (e.g. art gallery, performance, parental engagement) 
 

Battle of the Vikings – with chants – read, write and perform  

 

 

https://www.tate.org.uk/kids/explore/who-is/who-claude-monet
https://www.tate.org.uk/kids/explore/who-is/who-claude-monet
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Year Group Curriculum Half Termly Overviews  

Year 2 – Summer 2                                                                                   Topic Title: Artyfacts! 

The Hook     How is the topic going to be launched? 
 
Show Bayeux tapestry – Reading Museum 

 
 National 

Curriculum 

Learning 

Objective 

Key Knowledge Key Skills Taught 

Vocabulary 

Outdoor 

learning 

opportunities 

(experience 

beyond the 

classroom) 

Visit or 

visitor 

Key text 

Literacy To engage and 
inspire children to 
engage with 
literature. 
To develop 
creative responses 
to the text through 
drama, storytelling 
and artwork. 
To develop 
empathy and 
explore wider 
themes through a 
narrative text. 
To deepen 
knowledge of the 
world through 
enquiry and cross-
curricular research 
stimulated by a 
narrative text. 
To enrich 
vocabulary and 
understanding of 
the impact of 
language on 
readers and 
audience. 
To write with 
confidence for real 

To engage children with a story with 
which they will empathise.  
To talk confidently about picture books 
and responses individual to them  
To explore themes and issues, and 
develop and sustain ideas through 
discussion, enabling children to make 
connections with their own lives.  
To develop creative responses to the text 
through play, drama, music and 
movement, storytelling and artwork.  
To compose a letter. 
To write in role in order to explore and 
develop empathy for a character.  
To write their own narrative based on the 
story.   
 

Demarcate most sentences 
in their writing with capital 
letters and full stops, and 
use question marks 
correctly when required  
Use present and past tense 
mostly correctly and 
consistently  
Use co-ordination (e.g. or / 
and / but) and some 
subordination (e.g. when / if 
/ that / because) to join 
clauses  
Segment spoken words into 
phonemes and represent 
these by graphemes, 
spelling many of these 
words correctly and making 
phonically-plausible 
attempts at others  
Spell many common 
exception words*  
Form capital letters and 
digits of the correct size, 
orientation and relationship 
to one another and to 
lower-case letters  
 

   
 
 
Littlehampton? 

The secret 
life of 
Black 
Rock by 
Joe Todd-
Stanton 
(4 weeks) 
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purposes and 
audiences. 

History A study of an 
aspect or theme of 
British history that 
extends pupils’ 
chronological 
knowledge beyond 
1066. 

NORMAN BRITAIN 
The Norman Conquest marks the final 
successful hostile invasion of Britain. 
Explain how it ensured the continued 
existence of the fragile and newly unified 
England by the enforcement of a strong 
and informed system of government and 
taxation.   
  
NORMAN INVASION, 1066 
Succession dispute, Harold Godwinson 
(Earl of Wessex), Harald III of Norway and 
William of Normandy. Battle of Stamford 
Bridge. Battle of Hastings, October 1066. 
William of Normandy defeats Harold 
Godwinson. Submission of the Anglo-
Saxon ruling elites; crowned King of 
England. The Bayeux Tapestry   
  
DOMESDAY BOOK, 1086.  Lists all 
settlements and lands in England and 
Wales. Important for governance and 
taxation 

To know that three people 
wanted to be King after the 
death of Edward the 
Confessor. 
 
To know why the Battle of 
Hastings was fought. 
 
To know why the Normans 
build Motte and Bailey 
castles. 
 
To describe a Norman 
Knight. 
 
To understand why William 
the Conqueror created the 
Domesday Book. 
 

Norman conquest, 
government, 
governance, 
taxation 
Invasion, The 
Bayeux Tapestry, 
Domesday Book   
Britain Norway 
Harold Godwinson 
Harald Hardrada 
William, Duke of 
Normandy/ William 
the Conqueror 
Battle of Stamford 
Bridge Battle of 
Hastings 
Normans Knights 
horseback 
technique spear 
lance mace shield 
helmet chain mail 
page squire 
Invasion Motte 
Bailey mound 
enclosure castle 

wealth tax 
ownership livestock 
commissioners 
census Domesday 
Book record 
information 

 Bayeaux 
tapestry –  
Virtual tour   

 

Geography        

Science Identify and 
compare the 
suitability of a 
variety of 
everyday 
materials, 
including wood, 
metal, plastic, 
glass, brick, rock, 
paper and 

cardboard for 
particular uses. 
Find out how the 
shapes of solid 

MATTER - Introduce children to the idea 
that everything is made of matter, and that 
all matter is made up of parts too small to 
see. Basic concept of atoms. Names and 
common examples of three states of 
matter: Solid (for example, wood, rocks), 
Liquid (for example, water), Gas (for 
example, steam). Water as an example of 
changing states of matter of a single 
substance  

  
PROPERTIES OF MATTER: MEASUREMENT 
Have children describe and classify objects 
according to what they are made of, and 

To ask simple questions and 
recognising that they can be 
answered in different ways. 
 
To observe closely, using 
simple equipment. 
 
To perform simple tests. 
 
To identify and classify. 

 
To use observations and 
ideas to suggest answers to 
questions. 

Matter, atoms, 
solid, liquid and 
gas, changing 
states. 
 
 
 
 
 
 

Classify, 
classification, 
physical properties, 
units of 

   



11 
 

objects made from 
some materials 
can be changed by 
squashing, 
bending, twisting 
and stretching. 

according to their physical properties 
(colour, shape, size, weight, texture, etc.). 
Units of measurement: Length: 
centimetre, metre, Volume: millilitre, litre. 
Temperature: degrees Celsius 

 
To gather and record data 
to help in answering 
questions. 

measurement - 
Length: 
centimetre, metre, 
Volume: millilitre, 
litre. Temperature: 
degrees Celsius  

PSHE  RELATIONSHIPS 
 the difference between secrets and 

surprises and the importance of not 
keeping adults’ secrets, only 
surprises (R3) 

 to share their opinions on things that 
matter to them and explain their 
views through discussions with one 
other person and the whole class 
(R5) 

 that there are different types of 
teasing and bullying, that these are 
wrong and unacceptable (R13) 

 how to resist teasing or bullying, if 
they experience or witness it, whom 
to go to and how to get help (R14) 

 
R3 – Strategies for 
identifying and accessing 
appropriate help and 
support. 
Recognising, evaluating and 
utilising strategies for 
managing influence. 
Identification, assessment 
and management of positive 
and negative risk  
 
R5- Clarifying own values 
and re-evaluating values 
and beliefs in the light of 
new learning. 
Respect for others’ right to 
their own beliefs, values and 
opinions 
Skills for employability, 
including 

 Active listening and 
communication  

 Team working 
 Negotiation  
 Leadership skills 
 Presentation skills 

 
R13,14- Strategies for 
identifying and accessing 
appropriate help and 
support. 
Empathy & compassion  

 
R3 – secrets, 
surprises, safety  
 
R5- sharing, 
discussion, views, 
opinions 
 
R13,14- teasing, 
bullying 
 

   

RE  Is prayer important to everyone?  
It is the intention of this unit to explore 
and compare how different religious 
communities pray, and to consider why 
other people choose not to pray. You 
might find it useful to use this unit to help 
pupils understand prayer in the context of 
your school collective worship / assembly. 
 
 
 

That prayer is a way of 
connecting with God 
That people pray for 
different reasons, and that 
some people don’t pray 
That people from different 
religions pray in different 
ways  
That non-religious people 
such as humanists do not 

Prayer, Blessing 
Amen, Assembly / 
Collective Worship, 
Christians / Jews / 
Muslims, Lord’s 
Prayer, Adhan 
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What are symbols and why do people 
use them? 
It is the intention of this unit to 
investigate how different religions or 
beliefs use symbols to express the things 
that they believe. The idea that symbols 
convey meaning is a key concept within 
this unit, which would be best studied in 
year 2. 

believe in a god and so 
don’t pray 
that non-religious people 
might reflect quietly rather 
than pray 
 
That a symbol can convey 
meaning without words 
That different religions and 
beliefs use different symbols 
to convey meaning 
That some symbols have 
‘sacred’ meanings e.g. the 
special symbolism of bread 
& wine for Christians during 
communion 
 

 
 
 
 
 
 
Symbol; meaning, 
representation; 
sacred; holy 
Christian 
symbols: Cross; 
Fish (ICTHUS); 
Dove; Flames; 
candle; 
Communion bread 
& wine 
Jewish symbols: 
light e.g. in use of 
menorah; 
hanukiah; 
havdalah; Star of 
David (magen 
David); Challah 
loaf;  
Islamic art; 
geometric 
patterns; Allah; 
Arabic; calligraphy 
Humanism: 
‘Happy Human’ 

Art & DT To use a range of 
materials 
creatively to 
design and make 
products.  
 
To use drawing, 
painting and 
sculpture to 
develop and share 
their ideas, 
experiences and 
imagination. 
 
To develop a wide 
range of art and 
design techniques 
in using colour, 
pattern and 
texture, line, 

EARLY CHRISTIAN AND MEDIEVAL ART IN 
ENGLAND AND NORTHERN EUROPE [Cross 
curricular links with Year 2 British History 
and with Language and Literature: Aesop’s 
Fables. These fables are illustrated in the 
borders of the Bayeux Tapestry, probably 
to reveal character traits of those depicted 
in the main panels above them.] Observe 
and describe the Celtic (also called Insular) 
style of illumination (manuscript 
decoration) as seen in: The Lindisfarne 
Gospels, c. 715 (British Library, London) o 
The Book of Kells c. 800 (Trinity College 
Library, Dublin).  Discover the variety of 
art treasures of England’s early medieval 
rulers (range of materials, foreign 
influences, styles etc.) by observing: 
Sutton Hoo Ship Burial (burial treasure of 
an Anglo-Saxon King, 7th century, Sutton 
Hoo, Suffolk). An example of an item to 

 
 

 
 

Aesop’s Fables, 
Bayeux Tapestry, 
Sutton Hoo Ship 
Burial 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

   



13 
 

shape, form and 
space.  
 
To know about the 
work of a range of 
artists, craft 
makers and 
designers, 
describing the 
differences and 
similarities 
between different 
practices and 
disciplines, and 
making links to 
their own work.  
 

study is the Shoulder Clasp (British 
Museum, London). Bayeux Tapestry 
(embroidery showing events leading up to 
the Norman Conquest, probably 
commissioned by Odo, Earl of Kent, for 
William the Conqueror, after 1067 or after, 
Musée de la Tapisserie de Bayeux, 
Bayeux). [Located in History and 
Geography] 
 
SHAPE: Recognise basic geometric 
shapes—square, rectangle, triangle, circle, 
oval—in nature, man-made objects, and 
artworks including: o in the work of Pablo 
Picasso, such as his images of Sylvette 
David from 1954 (various) and 
additionally: 
old masters such as Leonardo da Vinci’s 
Vitruvian Man of 1492 (Gallerie 
dell’Accademia, Venice) in the work of 
Alexander Calder, such as Standing Mobile 
of 1937 (Tate Modern, London)  
Look at and discuss the use of shape in: 
David Hockney, The Road to York Through 
Sledmere, 1997 (artist’s collection, on view 
Royal Academy of Arts, London, 2012)  
  
TEXTURE: Provide opportunities for 
children to experience both ‘tactile’ and 
ʻvisualʼ texture by having them describe 

qualities of texture in extant or real 
objects, which they can actually touch 
(tactile texture), and as depicted or 
suggested in works of art (visual texture).  
Describe qualities of texture (as, for 
example, rough, smooth, ridged, etc.) in:  
The King’s Gold Belt Buckle (early 7th 
century from Sutton Hoo burial, now 
British Museum, London) 
Albrecht Dürer, Young Hare, 1502 
(Albertina, Vienna) o Johannes Vermeer, 
The Music Lesson, 1662-65 (The Royal 
Collection, London 

 
 

   
 

 

 
 
 
 
Shape - square, 
rectangle, triangle, 
circle, oval 
 
 
Pablo Picasso, 
Leonardo da Vinci,  
Alexander Calder, 
David Hockney  
 
 
 
 
 
 
 
 
 
Texture, tactile, 
visual, rough, 
smooth, ridged  
 
 

The end product     How will the topic be drawn to a conclusion? (e.g. art gallery, performance, parental engagement) 
 
Make a large scale Bayeaux tapestry (could children be in the tapestry?!)  
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